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EDUCATIONAL APPROACH AND GOALS

This section of a districtds ELL plan often cont
include acknowldgements, relevant laws and regulations, assurances of compliance with regulatory standard
and background information. In drafting the specifics of this section, the following questions may be used to
ensure key points are addressed: Doesthe ELLgleans cr i be t he districtds edu
transitional bilingual education, structured English immersion, dual language, etc.) for educating ELL
students? Are the educational goals of the digtr&t pr ogr am of s er vibed®@nittdor E
States Department of Education Office of Civil Rights Programs for English Language Leprhé)s

The Morgan County School System ELL Program Handbook wasdajsed following the outlines and
informationprovidedin United States Departmeof Education Office of Civil Rights Programs for English
Language Learnergttp://www.ed.gov/about/offices/list/ocr/ell/index.hinaind inGeorgia Department of
Education Title [IIELL Resource Guide 2062010(http://public.doe.k12.ga.UuSMGetDocument.aspx/2009
10%20Title%20I111%2ELL %20Resource%20Guide%20073109.pdf?p=6CC6799F8C1371F6E3A23FF57AB6
E574361E3610E66D5BB042BD6AB13082A4D5&TyperD

Approach

TheEnglish Language LearnefiSLL) Program and associated services are offered stumlents meeting

criteria as outlined under federal and state guidelifiéggoalof theELL Program is to ensure that students
succeed in all four languag®maing(speaking, listening, reading and writing) both socially and academically.
The Morgan Canty School System will always seek the least restrictive educational environment when placin
ELL studentsServices may be providedas decided at a Language Assessment Conference (tbhk@)ghone

of the following allowable delivery models: Put, scheduled class periook, pushkin. Immersion in an
Englishspeaking envirament with guidance from the Elteacher and accommodations provided by all other
school personnel wiknsure student academic succdssL teaches musthold eitherthe ELL endasemenas

well as a certificate field appropriate to the grade levelhich he/she is teaching ELL or Elcertification

issued by the Georgia Professional Standamtar@ission (GAPSC)ELL clas®s ardimited to the maximum

size specified in State Bahof Education Rule 168-1-.08 Class Sizésee Appendix A) TheELL Program is

a standardbased curriculum emphasizing academic as well as social language proficiency. The curriculum is
based on the integration of the WIDA Consortium English Languegfeciency (ELP) Standard®\ppendix

B) and the Georgia Performance Standards (GPS). The integration of the WIDA ELP standards and the
Georgia Performance Standards should enable English Language Learners to use English to communicate a
demonstrate acadic, social and cultural proficiency. As learners who are developing English language
proficiency, effective instructional approaches
purposes and goals of the ELL progralinmay be apropriate, therefore, to use the home language as a means
of facilitating instruction for English Language Learners and for effective communication with parents.

Goals

The purpose of the Morgan County ELL Program Plan is to help ensure, in accordanéem!l- Language
Instruction for Limited English Proficient and Immigrant Studetitat students who are limited English
proficient, including attain English proficiency, develop high levels of academic attainment in English, and
meet the same chiahging Georgia Performance Standards as all other children in the state are expected to
meet.

Parent Involvement

Provision of translated materials and interpreters for communications with parents will be coordinated througt
the building administrators,LlE Teacher and ELL Program Coordinator. The ELL teacher will also maintain a
copy of each type of systemide written communication sent to parent(s) or guardian(s) of ELL students that

has been transl ated i nto t hheElLtackenwilléessuré theringltisiod od n g
ELL families in all school level activities through the provision of interpreters and translated invitations for

such event s. Transl|l ated school | evel c OJdarama.ni c at
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IDENTIFICATION OF POTENTIAL ELL STUDENTS

This section of the ELL plan addresses and descr
in the district who may be ELL. The following questions may be used in preparing tlus séttie plan:

Does the plan contain a detailed description of
Is the person responsible for each step in the identification procedures specified in the plan? Are the
timeframes for eachtep in the identification procedures set forth in the pl§ddited States Department of
Education Office of Civil Rights Programs for English Language Leayperk3)

Georgia State Board of Education Rule 468-.02 LANGUAGE ASSISTANCE: PROGRAM FERGLISH
LANGUAGE LEARNERSs (ELI$ee Appendi C) defines an English Language Learasranystudentwhose
native language, home language, or first language is other than Eanglistas been determined to be eligible
for language assistance servicesgthe stateadopted Englis language screening measure, currently the
WIDA-ACCESS Placement Test (APT) (see Appendix

The Morgan County School System follows federal and state quedeh determining student eligibility for
the ELL program
e Home Lamuage Survey given to parents/quardians of all enrddlindents Theinitial identification of
students whose primary home language is other than English (PHLOTE), as required by fedisral law,
accomplished through a thrpart Home Langage Survey (HB) (see Appendix Bhat is provided in
the enrollment packets given all students at the start of each school year and provided to students as
enroll during the school yeail he three questions on
the Home Language Survey that will be used forahitentification:
1. What language did your child learn when he/she first began to talk?
2. What language does your child speak most frequently at home?
3. What language is spoken by you and your family most of the time at home?

e HLS forwarded to central officecCompletedorms are to be forwarded by each school to the Morgan
County Board of Education to the attention of the Title Il program coordin&foould a
parent/guardian identify in one or more of the HLS questions a language other than or in addition t
English, the student will be designated as PHLOREseparate, extended version of the Home
Language Survey (see Appendixill be provided to the parent/guardian to gather moiejoth
background linguistic informationThe Home Language Surveyasailable in multiple languages
through TransACTwww.transact.comand should be offered to parents in a bilingual format with the
home language version on one side of the form and the English version on the&lether s

e HLS forwarded to EL teacher ThoseHLS on which a parent/guardian has identified a language other
or in addition to English on one or more of the questwilide forwarded to the ELL Teachserving
each school in the system. Copies will bedetor the Title Ill program manager antké in orange
ELL student folders housed at the central office. Upon receipEltheleachewill also file the
original Home Language Surveysin@angeEL L f ol der pl aced in the s
Duplicate files are kept at the central office and at each school.

e ELL teacher determines existing statushe ELL teacher will first determine if the student has
previously been screened for language assistance services. The ELL teacher will cositactitilee nt 6
former school(s) to gather information and documentation. If documentation is obtained to demonstra
that the student was screened for and/or served through or exited from language assistance services,
student 6s ELL sshaltcontsueanhd Magan County $ahanleSgstem without
interruption. ELL teachers will obtain documentation of test scores, program placements and, if
applicable, an exit date i n t hhee ssttuuddeenntt6dssd.oprear
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ASSESSMENT OF THE NEED FOR ELL SERVICES

This section of the ELL plan describes the distr
determine which students are ELL and in need of a program of services in order to participate megmngfull
the districtos r eg inldaftingthissedtionwfche plan,ihe followimgawestianenmay be
used to ensure key points are addressed: Does t
proceduredor assessingqtential ELL students? Does the description of the assessment procedures include &
statement of the instruments and methods (e.g., tests, past academic records, teacher observations, etc.) us:
assess studentsd Engl i s hevel?@nitgdlStatgsDemaiment of Edueaton @fficel

of Civil Rights Programs for English Language Learngr.s20)

If no language assistance screening and/or services information and/or documentation can be obtained from
student 6s f oiftheetudert is éntering 4 sS. sclwol for the first time, the ELL teacher will
administer the Statapproved screening instrument, currently the\RTT.
e ELL teacher administers MPT. When determining ELL status for a student who is assessegitbesi
WAPT upon entering the Morgan County School System, thet&acher will follow the steps outlined
in the WAPT flow chart to detenine ELL status (see Appendi®.GAIl W-APT score sheets and
writing tests (if applicable) will be maintained by the Eldacher in the orange ELL folder in the
studentdés permanent record.
e Determine eligibility for services Students who score below a 4.0 on theART are eligible folELL
services and will participate in the Statandated annual language proficiency sssent (currently
the ACCESS for ELLs) and will be coded ELL on all statewide assessments, regardless of the level of
services the student receives.
e When a student enrolls in the district, and it has been determined that this student has Elrllostatus,
of eligibility (Appendix H) as well aan explanation of the ELL program andadable services will be
provided to the student and parehtgs guardian(s)Appendixl). Informationwill also be provided
pertaining to parental rights that includestten guidance detailinghe right that parents have to have
the child immediately removed from such program upon their reghesbptions that parents have to
decline to enroll their child in such a program or to choose anatbgrgm or method of ingiction, if
available and,assisting parents in selecting among various programs or methods of instruction, if more
than one program or method is offered
e The Language Assessment Conference (LAC) is convened within five school days of the administratic
of the WAPT. The team members will determine if the student needs ELL
services, and the ELL teacher will document the meeting using the Langssegsment Conference
Record AppendixJ). The Language Assessment Conference (LAC) is convened withiscfioel
days of the administration of the-APT. The team members will determine if the student needs ELL
services, and the ELL teacher will document the meeting using the Language Assé&ssmeneince
Record. All Language Assessment Conference (LAQuinentswill be maintained by the ELL
teacher in the orange ELL folder in the stude

The LAC team must be composed of a minimum of three (3) members: parent(s)/guardian(s), ELL teacher,
general education teacher(s), building adstmator, and counselor. The Eteacher will coordinate the
scheduling of the LAC teanParents must be invited to every LA€garding their child.The ELL teacher will

send home the Notification of Language Assessment Conference Ktifications ae provided in the
parentsod native | ang Uheglt tedcler willlplace & copyfehe hotifipatica ;mmthe ¢ a b
orange ELLfolderc ont ai ned in the studentds permanent r ecoc

The LAC team will consider multiple sources ofinfotmaaon i n or der to deter mi ng¢
language assistance servica@$iese sources include, but are not limited to:

e Entry and current language proficiency scores

e Achievement test data in language and content areas
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e Classroom performance, igrades, participation, application (weskudy habits, motivation), and
writing skills
Criterionreferenced test scores

e Types of instructional materials and strategies the student has primarily experienced
Amount and type of formal schooling the studeas heceived in either the native and/or English
languages

e | f the I ow proficiency | evel I's primaril y th
language proficiency (CALP) in English

e If the studentequires certain accommodations in the regutiassroom

o Ifthelowpr of i ci ency | evel primarily reflects the
addressed within the regular classroom or by another special program

¢ If the studenhas sufficient language skills to participate in regular stasm instruction with no
accommodations.

When a student scores between a 4.0 and a 4.9 on-tie W& Language Assessment Conference is required
to determine ELL StatusThe LAC determines the most appropriate placement for these borderline students
with recommendations for additional services and monitoring.

Students will be assessed annually, and all ELL records will be keptanathge ELL folder housed in each
ELLst udent 6 s c¢ u muELlastudenteecordewillanclade:f i | e

e Home Langage Survey (Appendices E § F
W-APT tesing and score sheets
Parent Noti fi catityforELL SenficesQAppehdkdis EI i gi bi |
ACCESS scores: student reportrgra repori{ Appendix K
Scores data (e.g., CRCT ACCESS, EOCT, GHSGT, GHSWT)
Testing Potocol Committee (TPC) form(s) and supporting documentation for testing
accommodations

Language Assessment Committee (LAC) form(s)

Documentation of monitoring (e.g., nine weeks grade reports), if student #/ELL
Exiting paperwork for students who haveted the program

Supporting documents if dually served through Special Education

LAB Scoring Sheet and NorReferenced Scoring sheet

PROGRAM OF SERVICES FOR ELL STUDENTS

The information discussed in this section pertains to the educational model ananprafgservices selected by

the district. Following are questions that may be useful in developing a plan that addresses in a comprehens
manner the methods used in providing ELL students appropriate English language development services, as
wellassevi ces to enable the students to benefit from
di strictbés programs and services consistent with
transitional bilingual education, dual langga, etc.) selected by the district? Does the description of the
program of services for ELL students reflect the methods and services the district will use to teach students
English language skills and to ensure that ELL students can meaningfully p#icighe academic and

special programs offered by thesttict? (United States Department of Education Office of Civil Rights
Programs for English Language Learngps 22)

EachELL student will receive five segments of instruction per week or thdyyeguivalent. Segment lengths
will follow the same guidelines as all stdtended subject areas: osixth of the instructional day. Per the
Georgia Department of Education Title ELL Resource Guide 20€2010(p. 7):
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o Grades K3 = 225 minutes a wigper day = 45 minute segments
e Grades 48 = 250 minutes per week; per day = 50 minutes segments
e Grades 912 = 275 minutes per week; per day = 55 minute segments

Per GADOE State Board Rule 18b-.02 Language Assistance Program for English Langudgee are six
approved delivery models for providing language assistance services to ELL students:

¢ Pull-out model outside the academic block. Students are taken out ofagambemic class for the
purpose of receiving small group language instruction.
e Pushin model within the academic block. Students remain in their general education class where they
receive content instruction from their content a@ezcher and language assistance from the ELL
teacher.
e A cluster center to which students are transporteth&ruction. Students from two or more schools are
grouped in a center designed to provide intensive language assistance.
e A resource center/laboratory. Students receive language instruction in a group setting supplemented
multimedia materials.
¢ A schaluled class period. Students at the middle and high school levels receive language assistance
and/or content instruction in a class composed of ELLs only.
e An alternative approved in advance by the Georgia Department of Education through the process
descibed in guidance accompanying the rule.
Georgia Department of Education Title ELL Resource Guide 206201Q p. 15.
ELL certification and/or content area certification(s) are an implied requirement for each of the approved
models.

Instructional Model for Grades K-8

In grades K8 in the Morgan County School Systethe preferred model of service is pushor coteaching,

model. This model best facilitates the academic as well as the social language acquisition required as part of
overall ELL progam. The pushin model is defined in Georgia Department of Education State Board of
Education Rule 16@-5-.02 (Appendix C). As noted in tli@eorgia Department of Education Title ELL

Resource Guide 2062010(p. 16) the puskin model should not baierpreted to be defined in the same

manner as the eeaching model of instruction implemented by Special Education. In the ELLipusbdel,

the ELL teacher and the general education teacher aguals in the classroom with each having a distinct

role. The ELL teacher is responsible for language support, as articulated in the WIDA ELP standards, while t
general education teacher is responsible for delivery of the academic content, as described in the Georgia
Performance StandardResearch indidas that strong teaching partnerships occur when teachers know each
ot herds curriculum, share responsibilities, plan
students break into groups, tBEL teacher should work with ELLs, while thertent teacher focuses on
mainstream studentd.he content/subject area is taught using differentiated instructional strategies identified a
providing maximum effect for the learning of ELL student$ie ELL Pushin delivery model allows the

teachers t@ollaborate in order to facilitate meaningful language instruction within the content classroom and t
appropriately plan differentiated instruction and tasks to meet the various proficiency levels of the ELLSs.
Careful consideration must be given to tlagripg of ELL teachers and general education teachers for co
teaching. In addition, egoing professional learning must be provided to ensure that ELL students are
receiving maximum benefit.

The cetaught model mustlsoconform to the maximum classzsibased on the ELL teackeLL pupil ratio as
described in th&eorgia Department of Education Title ELL Resource Guide 206201Q The minimum
number of students required for funding is seven (7) students. Maximum class sizes are based on system
avaages:
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Maximum System Average Class Size
Grade(s) Minimum Funding
Subjects(s) Class Size No Paraprofessional | With Paraprofessional
K-3 7 11 13
4-8 I 14 15
9-12 7 18 20

(Excerpted from GADOE State Board Rule-B60-.08 Class Size)

Instructi onal Model for Grades 912

Subsequent segments could be sheltered as long as the teacher is content ceffifieccaddrsed. Adding
sheltered content courses to the curriculum creates additional class offerings for learners of English. In high
school,sheltered content courses allow students to generate more units of credit in content areas. These coL
use content area material as the medium to teach the four English language skills plus American cultural
concepts. Instructors are responsible f@Georgia Performance Standards (GRSuirements for bbtthe

content subject/course as well as the WIDA ELP standarddior The instructor shall meet all requirements

to teach botlELL and the content area. The sheltered or contenEdre@lasshas onlyELL eligible students

and utilizes th&ELL maximum class size. THELL student is enrolled in the content area course, but is
reported as aBLL segment for funding purposes. If successfully passed, the student receives a unit of credit
for thecontent area coursés a student becomes more proficient in English, every attempt should be made to
increase exposure to native English language speakers, and their nuiblerctdss periods should be

reduced accordingly.

Use of State Approved Coursge

All students enrolled in an ELL segment will be enrolled in the appropriate ELL course number for their initial
segment of instruction. These course numbers are found in Georgia Department of Education State Board ¢
Education Ruld60-4-2-.20List of StateFunded k8 Subjects and-22 Courses

55.00ELL, ELEMENTARY (GRADES kb5)
55.0010CELL/Grade K

55.0020CELL/Grade 1

55.0030CELL/Grade 2

55.0040CELL/Grade 3

55.0050CELL/Grade 4

55.0060CELL/Grade 5

55.01ELL, MIDDLE GRADES 68
55.0110CELL/Grade 6

55.0120CELL/Grade 7

55.0130CELL/Grade 8

55.02ELL, GRADES 912

55.02100 Communication Skills |

55.02110 Communication Skills in Math
55.02120 Communication Skills in Science
55.02130 Communication Skills in Social Studies
55.02200 Communication Skills

55.02300 Reading and Listening in the Content Areas
55.02400 Oral Communication in the Content Areas
55.02500 Writing in the Content Areas

55.02600 Reading and Writing in Science
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55.02610 Reading and Writing in Social Studies
55.02700 Academic Layjuage of Science and Math
23.09ELL SECONDARY (GRADES 912)
23.09100 EnglisHeLL |

23.09200 EnglislELL II

23.09300 EnglisteLL Il

23.09400 EnglistELL IV

Support for ELL Students to Meet Graduation Requirements

English language learners are requii@dheet the graduation requirements outlined in Georgia Department of
Education State Board Rule 18-.48. English language learners face unique challenges in the classroom as
they strive to learn academic content while their English language skiligith developing. When provided

with language support and accommodations, most ELLs will be able to meet all high school graduation
requirements and earn the diploma just as students whose native language isHmgbsikr, it is important
thatteaches and administratorfsilly understand and evaluate all of the factors that may influence the academic
performance of the ELLs in their schools.

Many ELLs have a history of interrupted or limited formal schooling; therefore they may not have had the
oppatunity to develop literacy skills and content knowledge in their primary or home language. This factor, in
addition to the lack of English language proficiency, requsoe®ols to give special consideration to

instructional design and delivery, develapian individual graduation plan for each student, so that under
schooled ELLs pursue a realistic plan for earning their high school diplgirizs will need support in the

content areas. Support can be offered by means of interversionsimodations, et¢ive courses, or
differentiated instruction in required courses by a classroom teacher who has been trainestéad shel
instruction, holds the HLendorsement, and has been trained to understand English proficiency levels and
utilize the WIDA standardstdifferentiate instruction for ELLS.

Support may be individualized or may be classes or resoura#alae to all students. The Elteacher, in
collaboration with the content teachegsaduation coaclguidance counselsand appropriate administrasy

can and should assist in determining and designing supports for ELLs. Working in collaboration, these
professionals serve the educational interests of
Assessment Conference (LAC) team to ensure ths Bre provided appropriate services and supports and
exitsELL when he or she is fully prepared to be successful in the mainstream classroom.

While some support will be in the form of actual classes, other students will beemedd through less

structured situations, such as before or after school tutoring or preview sessions. However, in designing befol
and after school programs, care must be given to ensure that ELLs are not prevented from taking part due to
lack of transportation.

Most ELLs wil need instruction in study skills, time management, and organization to enhance their academi
performance. The LAC team should meet regularly, review progress monitoring data, and make timely
decisions so that interventions needed for each ELLs to mpla progress in acquiring English language
proficiency and developing the required academic knowledge and skills are implemented. As with all student:
it is of critical importance that interventions are timely and appropriate.

Like all students, ELLsdwve wideranging preferences and interests and must be provided with all options. The
gui dance counselor should carefully review the s
with the student, the parents/guardians, and witltttieteacher to be sure that the planned course of study
provides a cohesive path for the student to develop the necessary skills for the dessedgoatstry outcome.

MCSS ELL PROGRAM HANDBOOK, 22aD1 Page9



The need for support classes may extend the time it takes an ELL to obtain the credit$argbdenigh

school diploma. Although many students would like to complete all the requirements within the traditional fou
year period, specific transition planning should address the requirements for the high school diploma and the
possibility that adiional time (or summer coursework) will be necessary to prepare students to meet the
graduation requirements to be college and work ready. Even if students do not plan to seetopaistry
education, it is important that high school provide them wighskills and credentials to meet the increased
demands of the workplace and the community.

Many ELLs will be in a position to exercise the
credit in a Modern Language or Latin (see Part lthisfdocument for more information). The Spanish for
Native Speakers | and Il and Native Language Reading and Literacy | and Il courses, which may be used for
languages other than Spanish, are provided to support local school districts in making |arsguagen

available toELLs.

ELLs may be provided with instruction in their native or home language in a regular language class. Howevel
placement in a level | or 1l level course is only rarely appropriate. If placement is in a level | course| this wil
require the teacher to treat it as a midtiel class. In most cases, placement in a level Il or IV course is a much
better match for the speaking and | istening skil
literacy level in the fist language (L1), including reading and writing skills, and how the method of instruction
for the course will support the linguistic and literacy needs of the student should be major considerations whe
determining proper placement of the student in ahgaurse, as well as the designated target proficiency for

the Modern Language course (see course description in GPS document for Modern Languages).

All ELLs must meet the testing requirements of the state testing rule. Those who are working towigid the h
school diploma must participate in and pass all sections of the high school graduation tests, as well as any
required End of Course Tests (EOCT).

Evaluation of Foreign Transcripts for High School Credit

Each principal should designate a school cowngselevaluate all transcripts for middle and high school
students. This process provides consistency in the evaluation process and allows for immediate placement i
appropriate courses. When transcripts are not immediately available for evaluatdwsiginated transcript
evaluator will make an informal assessment based on an interview and any available information so placeme
can be made.

High school students must provide prgmhool transcripts within ninety days of enroliment or credits will not
be awarded unless the transcripts are proven to be unattainable.

Evaluation for Placement in Content Area Classes and for Other Special Programs

Emphasis must be placed on academic enrichment and remediation. Designhated school staff who have
undergone apropriate training will determine appropriate grade placement. Placement will be made based or
completed formal years of schooling and age appropriateness. Age appropriateness for elementary students
defined as not more than one year below the sayad native Englisispeaking peers. Age appropriateness for
middle and high school students is defined as not more than two years below #agedmative English

speaking peers. Regardless of successful completion of years of formal school, a cisldinteen years or

older will be placed at the high school level. High school students will not be placed in a grade lower than wr
is determined by transcript evaluation.

Special Programs

Students served IBLL will also be served through any oth@paopriate special program offergvithin the
school system. ELEktudents have equal opportunity to participate in all special programs for which they
qualify. With regard to any student who is in need of special education or gifted and talented, setvicds

MCSS ELL PROGRAM HANDBOOK, 22aD1 Pagel0



must follow the referral procedures as outlined in the specific program criteria. Once a referral is made, the
required testing is done and if the student qualifies, an appropriate placement is made and services begin. T
school s 6 edsenndl fgrieatingefat anp special program will determinEldns t udent 6 s el i
services.

ELL Participation in General Education

ELL students will receive appropriate accommodations in general education courses while they are being ser
in ELL and for one calendar year after exiting the program. ELheteacher will provide the teacher with the
details of the determined level of proficiency sothatalBhkest udent s6 teachers hav
of what level of English languageoficiency the student possesses. This will guide the classroom teacher in
choosing appropriate accommodations. Accommodations will be in methodology, not in expectations. Gene
education teachers will follow accommodations as outlined in the streg¢etjon of the GeorgiaLL Resource
Guide and/ or those speci f iEcLadadher. Eace gememinedunation tbactheywillt
complete the accommation checklist (Appendik). Furthermore, thELL teacher will provide training on
suwccessful strategies f&LL students.

Grading accommodations are made folEAlL students whose lack of English proficiency interferes with the

student 6s a bThi$is detgrmined thraughWPE sceres, previous grades, and teacher
observawn.

ELL students perform at vastly differing achievement levels. One determiner, of course, is the amount of

exposure to the English | anguage that is in the
without any skill in speaking omalerstanding English will take several years to be able to perform
satisfactorily in our c¢classrooms. Student soé6 abi

from class to class, such as Language Arts and Math. The procedure iiog lad students is on three
levels. In order for the student to be appropriately assessed the stuglfmiogress throughll threelevels of
grading.

1. Level 1: Students receivlA (not appropriate) in each class in which a numeric/alpha gratiaidy
not appropriate A comment shall be assigned with the grade of NA.

Comment A grade is not appropriate due to limited English proficiency.

2. Level 2: As students gain proficiency in the language, the teacher may make the transfer to
numeric/alpha gradeswith accommodationsit any point in the school year (if at all) it becomes
appropriate to do so. In one subject the student may be given a NA while in another subject he/she m
have made the transition to numeric/alpha grades. Each subpapendent of the others in this
regard. A comment shall be assignedhen the student is receiving numeric/alpha grades with
accommodations

Comment Grades are based on accommodations due to limited English proficiency.

3. Level 3: Wh e n t h e academidperforméanse reaches a level of proficiemaynaeric/alpha
grade without accommodation®ay be assigned. Students should likewise not receive failing grades
before and during this transition periodl.comment relative t&LL services is not nexssary at this
level

It is important to note, however, that once the transition between grading levels has been made to
numeric/alpha grades on the report card in a subject, the child can no longer receive an NA for that subject a
any future time. Ples make note of grades the student brings from the previous grade in determining the
appropriate grading level in any subject. Hid teacher and the regular education teacher shall
collaboratively determine the appropriate level of grading and maldetigion to concerning the transition to
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the next level. Students transferring into kh@ganCounty School System shall have a Language Assessment
Conference with th&LL teacher and regular education teacher to determine the appropriate level @f gradin
regardless of prior grading procedures.

Follow this procedure when determiningrade for a high school studenAccommodations of alELL

students will be determined through collaboration ofhke teacher and the content area teachers. Progress
reports wil/l i ndicate the studentds progress towa
t he e x pGradesaate based orfiaccommodations due to limited English proficiencyo At- t he
term of the semester, the content classhelaand thé&LL teacher will determine if eadBLL student in the

class has mastered enough of the curriculum to project success in the next half of the course. If the student |
mastered sufficient GPS objectives, the student will receive the gradel edfthe student has not mastered
sufficient portions of the GPS, and the teacher
English proficiency, t llieatinghowredit aarnednBecisianeofteeiElnda a 0
content area teachers should be recorded on the Language Assessment Conferefite téicinteacher and

the content class teacher should convene a LAC to develop a plan for individualized instruction through the
instructional extension program, tutegior other special programs availableh e gr ade r emai ns
the end of the semester. At the end of the semester, the teachers repeat the process and determine whethel
give a grade or a fANAO. I f t h eurriculum, deconshe whilaeseivelee mo
grade for the semester and a grade change for the first half of the semester. Thus, the student receives cred
the entire semester.

If the student has not demonstrated knowledge of the curriculum, and the teletbersne that the problem is
a |lack of English proficiency, the student may r
The student will repeat the class the following year.

If the student has not mastered sufficient portiortb®iGPS, and the causenott he st udent 6s |
proficiency, the student will receive the grade he/she earns for the course. This grading determination once
appr oved b yELlLteacherscontedt araatteacher, and the designated sulatori will be sent home
to the parents. Student will either receive a ¢
the student receives a ANAO, the student wil!/l h a
on the same procedures listed above.

Grade reports will indicate student progress towards mastery of the content rather than English proficiency
level, in courses other th&i L.

Students may not be retained based on a lack of English proficiency.

Units of credit are awarded f@&LL courses either as elective or core, based on the course number, under the
main subject area of English/Language Arts.

Statewide Assessments

The following guidelines apply only to students who are eligiblétdr services peState Board of Education
(SBOE)Rule 1604-5-.02 Language Assistance: Programs for Limited English Proficient Studen{see
Appendix C) For assessment purposes, thekke-eligible students areéLL, even if they are not currently
enrolled in the stateundedELL program.

Per SBOERule 1603-1-.07 Testing Programgsee Appendix B students who have been definedaglish
Language Learners (ELL), and therefore limited English proficgatll participate in all assessment programs.
These studestshdl be codecELL on each test answer document. Therefore, students not qualifyiiid as
shall not be coded &9_L on a test answer document.
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High school graduation requirements dictate that students must accrue an identified number of credits that ce
beattained only through mastery of course content. Georgia state law requires passage of the Georgia High
School Graduation Tests in five content areas before a student can graduate. Although accommodations cat
made to assist student learning, excepioannot be made for the required 70% passing rate.

Information onELL student accommodation guidelines is found inGleergia Student Assessment Program
Student Assessment Handbook 20090(pp. 112118, 123124) and thé&e x a mi n e r &ferthdla n u a |
appopriate assessmefsee also Approved Accommodations for EsiglLanguage Learners, Appendiy.M

The allowable accommodations may vary from test to test, so it is important to review the appropriate list of
accommodations to determine standard andsteomdard administrationsAssessments differ in what
accommodations result in standard and nonstandard administre@ipesific information concerning the
standard or nonstandard nature of an accommodation is noted and published in the respective testing
administration materials that accompany each manual.

Accommodations will be determined by the documented meeting &lLth& est Participation Committee
(TPC) prior to the studentds first administration
accommodations must be reviewed and documented annually by this same committee.

The accommodations selected for use byTist Participation Committeill reflect the practices used in the
student 6s respective mainstream education cl asse

Administraton of the assessment using test accommodations stesklymnediccording to established
guidelines and procedures in Beorgia Student Assessment Progfindent Assessment Handbook 2009
2010

The composition of the Test Participation Committee (TB@)e same as the Language Assessment

Committee (LAC). The same members of the LAC may serve as the TPC. As with thene&C|_tTest
Participation Committee shall be comprised of a minimum of three members. The members will consist of th
ELL teache currently serving the student with English language assistance, school level administrator, a
representative mainstream teacher(s) currently serving the student and whenever possible and/or appropriat:
the student 6s par en thdqulsl be sentinvigng the pdrenss to(EL)TPC meatingl et t e
(Appendix Form I)Others that could be invited include:

Student, if 18 years or older
Counselor
School psychologist
Lead teacher
Documentation of eadBLL Testing Participation Committee shallbead ed i n t he st udent
This document shall contain the following information:
¢ Names of participants
Date(s) of meeting(s)
Date of entry into U.S. schools
Test scores proving eligibility fdELL services
Dates of administration and the neuaf the tests and/or subtests to be regularly administered, and
accommodated.
e Alternatives considered (i.e. regular administration, accommodations)
¢ Final action including specific accommodations, for each test.
This documentation will include signaturdscommittee members, school administrator and, parent, legal
guardian or student if 18 years or older.
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All efforts regarding testing issues involvid L students will be coordinated and supervised by both the
system Test Coordinator and systeiri. Coardinator.

Exiting ELL Students

All ELL students are evaluated annually usingAlteessing Comprehension and Communication in English
Stateto-State for English Language Learners (ACCESS for ELLS) and required state standardized assessme!
which currertly are the Criterion Referenced Competency Tests (CRQFades 18, End-of-Course Tests

(EOCT) in grades 9 and 10, and tBeorgia High School Graduation Te$GHSGT andGeorgia High School
Writing Test(GHSWT in grade 11. In addition to the daséded test results, success in the core subject areas
will be used to help determine if the students are ready to exit the ELL program. The writing ability of studen
will also be considered in recommending their exit from the program.

STAFFING AND RESOURCES

This section covers the portion of an ELL plan the school system may use to describe the resources that will
provided to support the program. Resource descriptions may include such items as instructional staffing
(including teaching assistantsijistructional equipment and materials, etc. In drafting the specifics of this
section, the following questions may be used to ensure key points are addressed: Does the description ident
the number and categories of instructional staff determinedoappr i at e t o | mpl ement t
program of services? Does the description state the qualifications for instructional staff assigned to implemel
the program of services? Does the description state the method and criteria the district valtaisure

that staff are qualified to provide the service€td. students under the sysisnkELL program?

Instructional Staffing

Staffing will be provided at the levels requiredieet the requirements for ELL service outlined in the Georgia
Departnent of Education Title [l ESOResource Guide 2062010(pp. 7,15). The FTE User s o
describes a segment as aieth of the instructional day. SBOE Rule 16Q-.02 states that instructional time

i's fndall porti ons o fnsttuttienrektadyactivitiese. n. are pravided byot cooodimatedl by
a certified teacher or substitute teacher. o Thi
lengths:

o Grades K3 = 225 minutes a week; per day = 45 minute segments
o Grades 48 = 250 minutes per week; per day = 50 minutes segments
e Grades 912 = 275 minutes per week; per day = 55 minute segments
Each ELL student will receive five segments of instruction per week or the yearly equivalent.

ELL students will receive instructioof English proficiency per the WIDA ELP standards from teachers who
hold either an ELL certification or ELL endorsement as recognized by the Georgia Professional Standards
Commission. In those situations, where the ELL teacher is also providing camt@imstruction the ELL

teachers will also be required to hold certification in that particular subject @ogsientareas teachers who are
working with ELL teachers in eteaching situations such as a pirsimodelare encouraged to add an ELL
endorsemerto their certification. Northeast Georgia RE3#tp://www.negaresa.orgoffers an ELL

endorsement program for interested teachers each year. Professional learning funds may be used to pay for
such certificatiorwork.

TRANSITION FROM ELL SERVICES AND MONITORING PERFORMANCE

This section addresses the procedures and criteria for determining when students no longer need ELL servic
and methods that the district will use to monitor the success of students dfteefzices have been

discontinued. The following are questions that may be used as a checklist in developing a description of the
transition procedures: Does the plan describe all assessment instruments and procedures used as part of a
transition assessemt? Do the transition procedures describe the methods and standards that will be used to
assess whether students who have been receiving ELL services have progressed to the point that such servi
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are no longer needed to enable the students to particpa meani ngf ul ly in the sch
program? Does the plan establish guidelines for how the school system will monitor former Ell students? Dc
the plan identify the information the school systathreview to measure whether indilial former ELL
students are successful in the school systemds o

Exiting ELL Students

All ELL students are evaluated annually using Alteessing Comprehension and Communication in English
Stateto-State for English Language Lers (ACCESS for ELLS) and required state standardized assessments
which currently are the Criterion Referenced Competency Tests (GRGEdes 18, End-of-Course Tests

(EOCT) in grades 9 and 10, and tBeorgia High School Graduation Te$GHSGT andGeorgia High School
Writing Test(GHSWT in grade 11. In addition to the designated test results, success in the core subject area:
will be used to help determine if the students are ready to exit the ELL program. The writing ability of studen
will also be considered in recommending their exit from the program.

Monitoring Success of Former ELL Students (ELL-M)

Exited ELL students (ELAM) are monitored for two calendar years after exiting the ELL program. The ELL
teacher and/or the counselor at tlmespective schools will monitor students. The following areas will be
observed at the end of each semester: t he stude
teacher evalwuations. Thi s i n fatve fodert The ELL @umiulativeb ek
Profile form is located in the Appendix .N

If monitoring shows that the student is falling behind in classroom work and/or English language skills, the
student will be referred to the Student Support Team (SST). | bevdetermined at the SST meeting if ELL
testing is needed for return placement into ELL while modifications are tried in the classroom. As stated in th
GeorgiaELL Resource Guideeturn to designated ELL service is only available upon meeting eligibil

criteria. The Student Support Team members should refer to Georgia Department of Education Title 11l ESOI
Resource Guide 206201Q pp. 3334 andnttp://www.gadoe.org/ci_services.aspar additioral information
concerning Rtl and ELLs. If the student does not qualify for ELL, or it is determined the problems are not du
to limited English proficiency, alternative placements will be considered, along with a possible referral for a
psychological ealuation to determine if the student has any special needs. The ELL Cumulafikefémm

located in Appendix Nwill be used.

ELL STUDENTS AND OTHER DISTRICT PROGRAMS

This section of the ELL plan addresses equal access for ELL studentstothegfidlram f t he s choo
programs, including special education, Title I, gifted and talented programs, and nonacademic and
extracurricular activities: Does the plan descr
policy regarding asuring equal opportunities for ELL students to participate in the range of programs made
available to students generally? Does the district have, or know where to obtain, any tests or assessment
mat erials needed t o det egpeunialpregrambd, including spd@ahetducationeTitle g
I, and gifted and talented? Do the methods used by the school system to notify parents students of available
programs and activities take into account language barriers? What methods or steps iate &hsure that

ELL students have an equal opportunity to participate in extracurricular and nonacademic activities?

Students served in the systemb6bs ELL program may
programs offered within the MorgaroGnty School System. From the time of enrollment, ELL students have
equal opportunity to participate in all special programs for which they qualify. The Georgia Department of
E d u c a RTI Bynamid of Interventio(see Appendix Pprocess should be follved for ELL students in the
same manner as for all students.

With regard to any student who is in needgpécial education or gifted/talented services, Morgan County
schools must follow the referral procedures as outlined in the specific progranacridece a referral is made,
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the required testing is done and if the student qualifies, an appropriate placement is made and services begir
Each school 6s designated personnel for testing f
eligibility for applicable services.

ELL students must be considered, the same as any other student, for eligibility to all available programs that
will help them reach the same standards of performance that is expected of all students. Once an ELL stude
enters anainstream education classroom, he or she may need language development and other types of sup
that must be included as a part of classroom instruction. For ELL students these may be accommodations tc
instructional activities, tasks and assesdsieAs ELL students attain fluency in English, fewer
accommodations may be necessary.

RTI Pyramid of Interventions

Eligibility for ELL services and placement in an ELL class automatically is considerest 4 intervention as
described inthe GeorgiaeDp ar t ment of Educati ondés model . The I
the definition of the specially designed learning focus of Tier 4 with its emphasis on specialized programs,
specialized instructional delivery and methodology.

For purposs of serving the student effectively and efficiently, the ELL student is served at Tier 4 during any
ELL classes; however, in mainstream classes, the student will not be considered automatically at a Tier 4 lev
An ELL student is considered Tier 4 fanglish language proficiency, while he or she begins at Tier 1 for
academic proficiency. As is appropriate for all students, the ELL student in a general education class should
automatically receive Tier 1 interventions, and often the ELL student willreejier 2 interventions as well in
order to successfully access and comprehend instruction. As the student progresses with language and
academic proficiency, the level of interventioreeded to support the student will decrease accordingly.

Student Sypport Team (SST) Meeting

The Language Assessment Committee (LAC) does not take the place of the Student Support Team (SST)
meeting. An ELL student who is experiencing learning or behavioral problems in a particular instructional
setting may be referred 8ST as outlined in the RTI process if Tier 1 and Tier 2 interventions have been
documented and proven to be unsuccessful. When the evidence indicates that something beyond language
barrier to the studentos acadcemdtoSSAchi evement, t

ELL Students with Disabilities

As with other populations, one expects a range of abilities among students whose English proficiency is limite
The difficulty often comes in determining whether a learning problem is related ohky Emglish language

issue or whether there is an actual disability present.

Students learning English, because of cultural and linguistic backgrounds, have special instructional needs.
When an ELL student is having difficulty mastering specific skills important for the teacher to

accommodate the instructional strategies and/or instructional pace for the student. Just because the ELL stu
requires accommodations to his/her program, does not necessarily mean that he/she has a disability or that
he/she should be referred to special education.

If, however, the student continues to have difficulty after consistent language accommodations and instructio
interventions have been attempted for a reasonable amount of time, and the interventiomner fioamd Tier 2

have not resolved the issues, the student should be referred to the Student Support Team (SST). The ELL
teacher knows the natur al order of English [ angu
ELL teacher is alsaaimiliar with the usual rate and stages of language acqujsitsowell as the typical errors

that might be expected.
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This knowledge of second language acquisition, along with the following information, is essential in
determining the possible need foffeient interventions or future referrals for additional services:
e Place of birth
Date of entry to the U.S.
Years in U.S. schools
Educational history, i.e., years of schooling in home language and/or instances of interrupted educatio
Prior evaluations, g., HLS,WAPT, standardized assessments, ACCESS for ELLs
Date of entry to ELL
Number of years served in ELL
Physical conditions that could account for lack of success, e.g., need for eye glasses or hearing aid
Participation in any special service
Attendarce history

At this point, one of two things may happen: (1) SST may recommend additional interventions and
accommodations for the classrooithese supports are successful, the student may be served in the general
education classroom with the recomrmded supports in place. (2) If the additional interventions and
accommodations are not successful, the SST can then make a referral for special education testing to detern
if the student has a specific disability. Once a referral is made to speaatiedutesting is completed to
determine if the student qualifies as a student with a disability under the Individuals with Disafudlitezgion

Act (IDEA). If so, he/she may be served through the special education program.

Depending on the extentbfh e st udent 6s disability, 1t may be a
teacher, and special education teacher to work collaboratively to meet the needs of the ELL student. The fac
that an ELL student has a disability does not replacedkd for language support. The plan for language
support should be included in the studentoés | ndi
will be dually served through both the special education and ELL programs.

PROGRAM EVALUATI ON, REVIEW, AND IMPROVEMENT

Title 11l Annual Measurable Achievement Objectives (AMAQOS)

Title 11l is required under NCLB to report the progress and proficiency of English language learners annually
and to monitor LEAs regarding the implementation of pragrequirements and expenditures of federal Title

Il funds. Title 1l Annual Measurable Academic Objectives (AMAQOS) are reported to the U. S. Department of
Education (US ED) at the district and state levels.

To comply with Family Educational Rights aRdivacy Act (FERPA) requirements and protect the privacy of
our students, the minimum reporting size for the English Language Learner (Eidrsiybwas set at ten (10).
Ten has been the established minimum reporting size based on FERPA for all pubfrotefey P to state

report card. LEAs with fewer than ten ELL enrolled populations greater than 10 students are member of the
Georgia statewide Title IIl Consortium. The Consortium, along with LEAs with ELL populations greater than
10 students will be heldccountable for achieving the AMAOSs. Therefore, Georgia will be accountable for the
achievement of every English Language Learner enrolled in any LEA.

1) AMAO-1: PROGRESS

Progress refers to the percentage of students that demonstrate Annual PrdgmgBshrLanguage
Acquisition (APLA). APLA will be defined as ELL students who move in a positive direction from one
cohort performance band to another annually as
Language Proficiency.
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Georgia hasstablished performance bands as follows:

Table 1: Performance Bands for PROGRESS
Performance Band ACCESS-Composite Score Performance Point Range

I 1.0-2.2 1.3

Il 2.3-3.3 1.1

1] 3.4-3.9 0.6

\Y 4.0-4.3 0.4

V 4.4-4.6 0.3
VI 4.7-4.9 0.3
VII 5.0 + NA

The targets that the GaDOE has established for Progress will be revisited once the 2009 results have been analy:

and additional targets will be set accordingly.

Table 2: PROGRESS Baseline for All ELL Students and Annual Targets

SchoolYear Annual Target
Baseline 200®7 47.0%
200708 47.0%
200809 48.0%
200910 49.0%

2) AMAO -2: ATTAINMENT of PROFICIENCY

First Attainment Indicator

Attainment of Proficiency refers to the percent of ELL that attain proficiency in English. Geamgia
defined Proficiency as obtaining an ACCESS composite score of 5.0 or higher, on thediigio€ of
the test, which is the most comprehensive. As with AMBRGhe LEA minimunreporting size was set
at 10. LEAs with ELL populations of fewer than teill Wwe heldaccountable for achieving the AMAO
through their membership in the statewide Titleddnsortium. The Consortium, along with LEAs with

ELL populations greater than 10 studentl be held accountable for achieving the AMAO.

The targets thahe GaDOE has established for Attainment will be revisited once the 2009 hesudts
been analyzed and additional targets will be set accordingly.

Table 3: ATTAINMENT of PROFICIENCY Baseline for All ELL Students and Annual Targets

School Year Annual Targets
Baseline 200®7 5.0%
2007-08 5.0%
200809 5.5%
200910 6.0%

Local Criteria for Program Evaluation

The goal for ELL students enrolled in the Morgan County School System is:
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After five years, ELLstudentswill achieve at comparablecademic legls as norlanguage minority students.
The following data will be gathered to determine whether the above goal has been met:

Achievement oELL students both in English language proficiency and academics

Graduation rate after exit from tlg L program

Drop out and retention ratesBEL students

Density ofELL population in each school

Numbers oELL students eligible for free/reduced lunch

Number ofELL segments each student receives

Daily attendance dELL students

Length of time in district schoolsf&LL students

The standardized test scores of students currently enrolled in and within the last two years exited from
ELL

e Pass/fail rate of the High School Graduation Test (bytest) of students who are currentlydhL, or
who have exited since enitgg high school
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APPENDIX A

State Board of Education Rule 166b-1-.08 Class Size
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Code: IEC
160-5-1-.08 CLLASS SIZE.
(1) DEFINITIONS.

(a) Areas of Exceptionality — A reas of exceptionality with maximum class sizes are as
follows.

. S/L: Speech-Language Impairment
.D/HH: Deaf/Hard of Hearing

.LD: Specific Learning D isability
.EBD:Emotional and Behavioral Disorder
.M ID:Mild Intellectual Disability

. SID: Severe Intellectual Disability

.M OID: Moderate Intellectual Disability

. 01: Orthopedic Impairment

.PID: Profound Intellectual Disability
10.VI: Visval Impairm ent

11.DB: Deaf-Blind

12. SED: Severe, Emotional and Behavioral Disorder
13. SDD: Significant Developmental D elay

OO0 —) O N P LD PO —

(b) Early Intervention Program (EIP) —Program to serve studentsin grades K through §
who are at risk of not reaching or maintaining academic grade level to obtain the necessary skills
to reach grade-level performance in the shortest possible time as specified in Rule 160-4-2-.17
Early Intervention Program.

(c) Gifted Advanced Content Delivery Model — A chievement-grouped advanced classes in
academic content areas. The curriculum is differentiated in content, pacing, process-skills
emphasis, and expectation of student achievement to provide challenge for gifted learners. (Examples:
middle school Algebral; Honors/AP/IB courses)

(d) Gifted Resource Class Delivery Model — Classes for gifted students that emphasize
interdisciplinary enrichment. Although the curriculum has academic content, the instruction
focuses on thinking skills, problem solving, research and communication skills, and creative
productivity. (Example: Elementary Pull-Qut Enrichment Class)

(e) Individual Class Size Funding Ratio — The number of students needed to earn state funds,
calculated on the base amount, to pay for asingle class in each of the QBE formula programs.

(f) Instructional Extension — a state-funded instructional program beyond the regular
school day to address the academic needs of low -performing students.

(g) Maximum Individual Class Size - M aximum number of students that may be taught by a teacher
in a class segment.
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160-5-1-.08 (Continued)

(h) Physical Classroom — The maximum class size for grades K -3 is applicable to the
physical classroom. The physical classroom is the space used for the purposes of instruction to
students. By way of example, to have more than twenty-one students in a K -3 classroom will
require adivider, temporary or permanent. W hether the partition is temporary or permanent, the
system shall obtain the approval of the fire marshal and the Facilities Division at the Georgia D epartment
of Education.

(i) Remedial Education Program — an instructional program designed for students in grades
6-12 who have identified deficiencies in reading, writing, and math as identified by Rule 160-4-
5-.01 Remedial Education

(j) Resource Delivery Model — Instruction for students with disabilities outside the regular
classroom for three or fewer segments of the instructional day.

(k) Self-Contained Delivery Model — Instruction for students with disabilities in one area of
exceptionality for four or more segments of the instructional day.

(2) REQUIREMENTS.

(a) Local boards of education and schools shall comply with maximum class sizes and schedules listed
in Appendices A-F.

(b) Paraprofessionals may be used to increase class size only as provided in the appendices. Local
boards of education shall ensure that state funds earned for paraprofessionals in kindergarten shall be used
to provide paraprotessional services to all kindergarten classes.

(c) Local boards of education not complying with maximum class size requirements shall be subject to a
loss of funding for the entire class or program that is out of compliance. A school shall not count for FTE
purposes any class that exceeds the maximum class size as provided in the appendices. However, a
school shall count vocational labs and remedial classes that exceed maximum class size only as regular
classes, provided they do not exceed the maximum regular class size.

(d) The number of students taught by a teacher at any time after the first 15 school days of a school year
may not exceed the maximum such number unless requested authorization for a specific larger number is
approved by the State Board. The State Board may approve arequest only in the limited circum stances
where educationally justified and where an act of God or other unforeseen event led to the precipitous rise
in enroliment within that system, or led to another occurrence w hich resulted in the local board’s inability
to comply with the maximum class size requirement. The State Board may approve requests for increases
to maximum individual class sizes only. It shall not approve requests for increases to system average
class sizes and it shall not approve requests for language arts, math, science, or social studies in grades
9-12.
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160-5-1-.08 (Continued)

(e) The maximum class size for the kindergarten and primary grades programs is defined as the number
of studentsin a physical classroom. The maximum individual class size for all other purposes shall be
defined as the maximum number of students that may be taught by a teacher in a class segment.

(f) Beginning with the 2007-2008 school year, each local board of education shall establish maximum
class sizes for general education programs in mathematics, science, social studies, and language arts for
grades 9 through 12 that shall not exceed the funding size by more than 39 percent (see A ppendix A) and
shall annually report to the state board and to each school council in its school system such class sizes
established. Compliance with maximum class size requirements for all other subjects in grades 9-12 shall
be determined by the system average for applicable programs and grades. Individual class size for such
programs and grades shall not exceed the applicable maximum system average by more than two students.

Authority 0.C.G.A. § 20-2-151(b); 20-2-152(a); 20-2-153; 20-2-154; 20-2-182(q), (h).

Adopted: August 9, 2007 Effective: August 29, 2007
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160-5-1-.08 (Continued)

Appendix A
Regular and Vocational Programs
Funding
Grade(s) Subject(s) Class —Maxllglum Im_:llvldual
“Size Class Size
Regular
Kindergarten 15 18
Regular
Kindergarten
With full-time 15 20
paraprofessional
Regular Grades 1-3 17 21
No Paraprofessional
Regular Grade 1-3
With full-time 17 21
paraprofessional
Grades 4-5
English, Math,
Science, Social 2 28
Studies
Grades 6-8
English, Math,
Science, Social 23 28
Studies
Grades 6-8
Middle Schools + All
academic classes as
defined in Rule 160- 20 28
4-2-.05 Middle
School Program
Criteria
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Grade(s) Subject(s)

Funding
Class

Size

Maximum Individual

Class Size

Fine Arts K-3

NA

33

Fine Arts & Foreign
Language
Instructional
Programs
Grades 4-5

NA

33

Fine Arts &
Foreign Language
Instructional
Programs
Grades 6-8

NA

33

Grades 4-8
All others
(see exceptions)

23

33




160-5-1-.08 (Continued)

Gradels) Sublect(s) Euncing | maximum Individual Class Size
Size
Grades 9-12
English, Math,
Social Studies, 23 32
Science, Foreign
Language
Funding Maximum System Avg. Class
Grade(s) Subject(s) Class Size
Size
All other Subjects
Grades 9-12 23 35
Vocational Labs 20 28
Remedial
Grades 6-12 15 18
No paraprofessional
Remedial
Grades 6-12
With full-time 15 24
paraprofessional

*Local boards of education shall establish class size maximums for these courses
which shall not exceed the funding size by more than 39 percent.
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160-5-1-.08 (Continued)

Exceptions to Maximum Class-size for Grades K-12 shall be as follows:

Maximum Individual Class

(v)

Co-op Supervision

Course Size
(i) Typing/Keyboarding 35
(ii) Instrumental Music (e. g, band) 100
(iii) Choral Music 80
. Physical Education
() No paraprofessional 40
Physical Education 54
With paraprofessional (Elementary schools)
b6

* Defined as class size by full-time equivalent reporting segment.
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