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EDUCATIONAL APPROACH AND GOALS  

This section of a districtôs ELL plan often contains an introduction to the document.  The district may choose to 

include acknowledgements, relevant laws and regulations, assurances of compliance with regulatory standards, 

and background information.  In drafting the specifics of this section, the following questions may be used to 

ensure key points are addressed:  Does the ELL plan describe the districtôs educational approach (e.g., ESL, 

transitional bilingual education, structured English immersion, dual language, etc.) for educating ELL 

students?  Are the educational goals of the districtôs program of services for ELL students described? (United 

States Department of Education Office of Civil Rights Programs for English Language Learners, p.16) 

 

The Morgan County School System ELL Program Handbook was developed following the outlines and 

information provided in United States Department of Education Office of Civil Rights Programs for English 

Language Learners (http://www.ed.gov/about/offices/list/ocr/ell/index.html) and in Georgia Department of 

Education Title III ELL Resource Guide 2009-2010 (http://public.doe.k12.ga.us/DMGetDocument.aspx/2009-

10%20Title%20III%20ELL%20Resource%20Guide%20073109.pdf?p=6CC6799F8C1371F6E3A23FF57AB6

E574361E3610E66D5BB042BD6AB13082A4D5&Type=D).    

 

Approach 

The English Language Learners (ELL) Program and associated services are offered to all students meeting 

criteria as outlined under federal and state guidelines.  The goal of the ELL Program is to ensure that students 

succeed in all four language domains (speaking, listening, reading and writing) both socially and academically.  

The Morgan County School System will always seek the least restrictive educational environment when placing 

ELL students. Services may be provided, as decided at a Language Assessment Conference (LAC), through one 

of the following allowable delivery models:  Pull-out, scheduled class period, or push-in.  Immersion in an 

English-speaking environment with guidance from the ELL teacher and accommodations provided by all other 

school personnel will ensure student academic success.  ELL teachers must hold either the ELL endorsement as 

well as a certificate field appropriate to the grade level in which he/she is teaching ELL or ELL certification 

issued by the Georgia Professional Standards Commission (GAPSC).  ELL classes are limited to the maximum 

size specified in State Board of Education Rule 160-5-1-.08 Class Size (see Appendix A).  The ELL Program is 

a standards-based curriculum emphasizing academic as well as social language proficiency.  The curriculum is 

based on the integration of the WIDA Consortium English Language Proficiency (ELP) Standards (Appendix 

B) and the Georgia Performance Standards (GPS).  The integration of the WIDA ELP standards and the 

Georgia Performance Standards should enable English Language Learners to use English to communicate and 

demonstrate academic, social and cultural proficiency.  As learners who are developing English language 

proficiency, effective instructional approaches appropriate to the learnersô needs are critical to the achieving the 

purposes and goals of the ELL program.  It may be appropriate, therefore, to use the home language as a means 

of facilitating instruction for English Language Learners and for effective communication with parents. 

 

 Goals  
The purpose of the Morgan County ELL Program Plan is to help ensure, in accordance with Title III- Language 

Instruction for Limited English Proficient and Immigrant Students, that students who are limited English 

proficient, including attain English proficiency, develop high levels of academic attainment in English, and 

meet the same challenging Georgia Performance Standards as all other children in the state are expected to 

meet. 

 

Parent Involvement 

Provision of translated materials and interpreters for communications with parents will be coordinated through 

the building administrators, ELL Teacher and ELL Program Coordinator.  The ELL teacher will also maintain a 

copy of each type of system-wide written communication sent to parent(s) or guardian(s) of ELL students that 

has been translated into the parentôs first language.  For example, the ELL teacher will ensure the inclusion of 

ELL families in all school level activities through the provision of interpreters and translated invitations for 

such events.  Translated school level communications will be on file in each schoolôs designated file area. 

http://www.ed.gov/about/offices/list/ocr/ell/index.html
http://public.doe.k12.ga.us/DMGetDocument.aspx/2009-10%20Title%20III%20ESOL%20Resource%20Guide%20073109.pdf?p=6CC6799F8C1371F6E3A23FF57AB6E574361E3610E66D5BB042BD6AB13082A4D5&Type=D
http://public.doe.k12.ga.us/DMGetDocument.aspx/2009-10%20Title%20III%20ESOL%20Resource%20Guide%20073109.pdf?p=6CC6799F8C1371F6E3A23FF57AB6E574361E3610E66D5BB042BD6AB13082A4D5&Type=D
http://public.doe.k12.ga.us/DMGetDocument.aspx/2009-10%20Title%20III%20ESOL%20Resource%20Guide%20073109.pdf?p=6CC6799F8C1371F6E3A23FF57AB6E574361E3610E66D5BB042BD6AB13082A4D5&Type=D
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IDENTIFICATION OF POTENTIAL ELL STUDENTS  

This section of the ELL plan addresses and describes the districtôs procedures for identifying students enrolled 

in the district who may be ELL.  The following questions may be used in preparing this section of the plan:  

Does the plan contain a detailed description of the districtôs procedures for identifying potential ELL students?  

Is the person responsible for each step in the identification procedures specified in the plan?  Are the 

timeframes for each step in the identification procedures set forth in the plan?  (United States Department of 

Education Office of Civil Rights Programs for English Language Learners, p. 18) 

 

Georgia State Board of Education Rule 160-4-5-.02 LANGUAGE ASSISTANCE: PROGRAM FOR ENGLISH 

LANGUAGE LEARNERs (ELL) (see Appendix C) defines an English Language Learner as any student whose 

native language, home language, or first language is other than English and has been determined to be eligible 

for language assistance services using the state-adopted English language screening measure, currently the 

WIDA-ACCESS Placement Test (W-APT) (see Appendix D).  

 

The Morgan County School System follows federal and state guidelines in determining student eligibility for 

the ELL program: 

 Home Language Survey given to parents/guardians of all enrolling students.  The initial identification of 

students whose primary home language is other than English (PHLOTE), as required by federal law, is 

accomplished through a three-part Home Language Survey (HLS) (see Appendix E) that is provided in 

the enrollment packets given all students at the start of each school year and provided to students as they 

enroll during the school year.  The three questions on  

the Home Language Survey that will be used for initial identification: 

1. What language did your child learn when he/she first began to talk? 

2. What language does your child speak most frequently at home? 

3. What language is spoken by you and your family most of the time at home?  

 

 HLS forwarded to central office.  Completed forms are to be forwarded by each school to the Morgan 

County Board of Education to the attention of the Title III program coordinator.  Should a 

parent/guardian identify in one or more of the HLS questions a language other than or in addition to 

English, the student will be designated as PHLOTE.  A separate, extended version of the Home 

Language Survey (see Appendix F) will be provided to the parent/guardian to gather more in-depth 

background linguistic information.  The Home Language Survey is available in multiple languages 

through TransACT (www.transact.com) and should be offered to parents in a bilingual format with the 

home language version on one side of the form and the English version on the other side.   

 

 HLS forwarded to ELL teacher.  Those HLS on which a parent/guardian has identified a language other 

or in addition to English on one or more of the questions will be forwarded to the ELL Teacher serving 

each school in the system.  Copies will be made for the Title III program manager and filed in orange 

ELL student folders housed at the central office.  Upon receipt, the ELL Teacher will also file the 

original Home Language Surveys in an orange ELL folder placed in the studentôs permanent record.  

Duplicate files are kept at the central office and at each school.  

 ELL teacher determines existing status.  The ELL teacher will first determine if the student has 

previously been screened for language assistance services.  The ELL teacher will contact the studentôs 

former school(s) to gather information and documentation.  If documentation is obtained to demonstrate 

that the student was screened for and/or served through or exited from language assistance services, the 

studentôs ELL status and/or services shall continue in the Morgan County School System without 

interruption.  ELL teachers will obtain documentation of test scores, program placements and, if 

applicable, an exit date in the studentôs orange ELL folder maintained in the studentôs permanent record. 

 

http://www.transact.com/
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ASSESSMENT OF THE NEED FOR ELL SERVICES 

This section of the ELL plan describes the districtôs procedures for assessing potential ELL students to 

determine which students are ELL and in need of a program of services in order to participate meaningfully in 

the districtôs regular instructional program.  In drafting this section of the plan, the following questions may be 

used to ensure key points are addressed:  Does the ELL plan contain a detailed description of the districtôs 

procedures for assessing potential ELL students?  Does the description of the assessment procedures include a 

statement of the instruments and methods (e.g., tests, past academic records, teacher observations, etc.) used to 

assess studentsô English language abilities and academic level? (United States Department of Education Office 

of Civil Rights Programs for English Language Learners, p. 20) 

 

If no language assistance screening and/or services information and/or documentation can be obtained from the 

studentôs former school(s) or if the student is entering a U.S. school for the first time, the ELL teacher will 

administer the State-approved screening instrument, currently the W-APT.   

 ELL teacher administers W-APT.   When determining ELL status for a student who is assessed using the 

WAPT upon entering the Morgan County School System, the ELL teacher will follow the steps outlined 

in the W-APT flow chart to determine ELL status (see Appendix G).   All W -APT score sheets and 

writing tests (if applicable) will be maintained by the ELL teacher in the orange ELL folder in the 

studentôs permanent record.  

 Determine eligibility for services.   Students who score below a 4.0 on the W-APT are eligible for ELL 

services and will participate in the State-mandated annual language proficiency assessment (currently 

the ACCESS for ELLs) and will be coded ELL on all statewide assessments, regardless of the level of 

services the student receives.   

 When a student enrolls in the district, and it has been determined that this student has ELL status, notice 

of eligibility (Appendix H) as well as an explanation of the ELL program and available services will be 

provided to the student and parent(s) or guardian(s) (Appendix I).  Information will also be provided 

pertaining to parental rights that includes written guidance detailing: the right that parents have to have 

the child immediately removed from such program upon their request; the options that parents have to 

decline to enroll their child in such a program or to choose another program or method of instruction, if 

available; and, assisting parents in selecting among various programs or methods of instruction, if more 

than one program or method is offered.  

 The Language Assessment Conference (LAC) is convened within five school days of the administration 

of the W-APT.  The team members will determine if the student needs ELL  

services, and the ELL teacher will document the meeting using the Language Assessment Conference 

Record (Appendix J).  The Language Assessment Conference (LAC) is convened within five school 

days of the administration of the W-APT.  The team members will determine if the student needs ELL 

services, and the ELL teacher will document the meeting using the Language Assessment Conference 

Record.  All Language Assessment Conference (LAC) documents will be maintained by the ELL 

teacher in the orange ELL folder in the studentôs permanent record.   

 

The LAC team must be composed of a minimum of three (3) members:  parent(s)/guardian(s), ELL teacher, 

general education teacher(s), building administrator, and counselor.  The ELL teacher will coordinate the 

scheduling of the LAC team.  Parents must be invited to every LAC regarding their child.  The ELL teacher will 

send home the Notification of Language Assessment Conference form.  Notifications are provided in the 

parentsô native language to the extent practicable. The ELL teacher will place a copy of the notification in the 

orange ELL folder contained in the studentôs permanent record folder. 

 

The LAC team will consider multiple sources of information in order to determine the studentôs need for 

language assistance services.  These sources include, but are not limited to:   

 Entry and current language proficiency scores 

 Achievement test data in language and content areas 
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 Classroom performance, i.e. grades, participation, application (work-study habits, motivation), and 

writing skills 

 Criterion-referenced test scores 

 Types of instructional materials and strategies the student has primarily experienced  

 Amount and type of formal schooling the student has received in either the native and/or English 

languages 

 If the low proficiency level is primarily the result of the studentôs lack of cognitive academic 
language proficiency (CALP) in English 

 If the student requires certain accommodations in the regular classroom 

 If the low proficiency level primarily reflects the studentôs actual ability level and could best be 

addressed within the regular classroom or by another special program 

 If the student has sufficient language skills to participate in regular classroom instruction with no 

accommodations.   

 

When a student scores between a 4.0 and a 4.9 on the W-APT a Language Assessment Conference is required 

to determine ELL Status.   The LAC determines the most appropriate placement for these borderline students 

with recommendations for additional services and monitoring.   

 

 

Students will be assessed annually, and all ELL records will be kept in the orange ELL folder housed in each 

ELL studentôs cumulative record file.  ELL student records will include: 

 Home Language Survey (Appendices E & F) 

 W-APT testing and score sheets 

 Parent Notification  of Childôs Eligibility for ELL Services (Appendix H) 

 ACCESS scores: student report, parent report (Appendix K) 

 Scores data (e.g., CRCT ACCESS, EOCT, GHSGT, GHSWT) 

 Testing Protocol Committee (TPC) form(s) and supporting documentation for testing  

accommodations 

 Language Assessment Committee (LAC) form(s) 

 Documentation of monitoring (e.g., nine weeks grade reports), if student is ELL-M 

 Exiting paperwork for students who have exited the program 

 Supporting documents if dually served through Special Education 

 LAB Scoring Sheet and Norm-Referenced Scoring sheet  

 

PROGRAM OF SERVICES FOR ELL STUDENTS 

The information discussed in this section pertains to the educational model and program of services selected by 

the district.  Following are questions that may be useful in developing a plan that addresses in a comprehensive 

manner the methods used in providing ELL students appropriate English language development services, as 

well as services to enable the students to benefit from the districtôs academic and special programs:  Are the 

districtôs programs and services consistent with the educational theory(ies) (e.g., ESL, structured immersion, 

transitional bilingual education, dual language, etc.) selected by the district?  Does the description of the 

program of services for ELL students reflect the methods and services the district will use to teach students 

English language skills and to ensure that ELL students can meaningfully participate in the academic and 

special programs offered by the district?  (United States Department of Education Office of Civil Rights 

Programs for English Language Learners, p. 22)  

 

Each ELL student will receive five segments of instruction per week or the yearly equivalent.  Segment lengths 

will follow the same guidelines as all state-funded subject areas:  one-sixth of the instructional day.  Per the 

Georgia Department of Education Title III ELL Resource Guide 2009-2010 (p. 7): 
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 Grades K-3 = 225 minutes a week; per day = 45 minute segments 

 Grades 4-8 = 250 minutes per week; per day = 50 minutes segments 

 Grades 9-12 = 275 minutes per week; per day = 55 minute segments 

 

Per GADOE State Board Rule 160-4-5-.02 Language Assistance Program for English Language, there are six 

approved delivery models for providing language assistance services to ELL students: 

 

 Pull-out model outside the academic block.  Students are taken out of a non-academic class for the 

purpose of receiving small group language instruction. 

 Push-in model within the academic block.  Students remain in their general education class where they 

receive content instruction from their content area teacher and language assistance from the ELL 

teacher. 

 A cluster center to which students are transported for instruction.  Students from two or more schools are 

grouped in a center designed to provide intensive language assistance. 

 A resource center/laboratory.  Students receive language instruction in a group setting supplemented by 

multimedia materials. 

 A scheduled class period.  Students at the middle and high school levels receive language assistance 

and/or content instruction in a class composed of ELLs only.   

 An alternative approved in advance by the Georgia Department of Education through the process 

described in guidance accompanying the rule. 

Georgia Department of Education Title III ELL Resource Guide 2009-2010, p. 15. 

ELL certification and/or content area certification(s) are an implied requirement for each of the approved 

models. 

 

Instructional Model for Grades K-8 

In grades K-8 in the Morgan County School System, the preferred model of service is push-in, or co-teaching, 

model.  This model best facilitates the academic as well as the social language acquisition required as part of the 

overall ELL program.  The push-in model is defined in Georgia Department of Education State Board of 

Education Rule 160-4-5-.02 (Appendix C).  As noted in the Georgia Department of Education Title III ELL 

Resource Guide 2009-2010 (p. 16), the push-in model should not be interpreted to be defined in the same 

manner as the co-teaching model of instruction implemented by Special Education.  In the ELL push-in model, 

the ELL teacher and the general education teacher are co-equals in the classroom with each having a distinct 

role.  The ELL teacher is responsible for language support, as articulated in the WIDA ELP standards, while the 

general education teacher is responsible for delivery of the academic content, as described in the Georgia 

Performance Standards.  Research indicates that strong teaching partnerships occur when teachers know each 

otherôs curriculum, share responsibilities, plan together, share strategies, and share teaching equally. When 

students break into groups, the ELL teacher should work with ELLs, while the content teacher focuses on 

mainstream students.  The content/subject area is taught using differentiated instructional strategies identified as 

providing maximum effect for the learning of ELL students.  The ELL Push-in delivery model allows the 

teachers to collaborate in order to facilitate meaningful language instruction within the content classroom and to 

appropriately plan differentiated instruction and tasks to meet the various proficiency levels of the ELLs. 

Careful consideration must be given to the pairing of ELL teachers and general education teachers for co-

teaching.  In addition, on-going professional learning must be provided to ensure that ELL students are 

receiving maximum benefit. 

   

The co-taught model must also conform to the maximum class size based on the ELL teacher-ELL pupil ratio as 

described in the Georgia Department of Education Title III ELL Resource Guide 2009-2010.  The minimum 

number of students required for funding is seven (7) students.  Maximum class sizes are based on system 

averages: 
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Grade(s) 

Subjects(s) 

 

 

Minimum Funding 

Class Size 

Maximum System Average Class Size 

 

No Paraprofessional 

 

With Paraprofessional 

K-3 7 11 13 

4-8 7 14 15 

9-12 7 18 20 

  (Excerpted from GADOE State Board Rule 160-5-1-.08 Class Size) 

 

Instructi onal Model for Grades 9-12 

Subsequent segments could be sheltered as long as the teacher is content certified and ELL endorsed.  Adding 

sheltered content courses to the curriculum creates additional class offerings for learners of English.  In high 

school, sheltered content courses allow students to generate more units of credit in content areas.  These courses 

use content area material as the medium to teach the four English language skills plus American cultural 

concepts. Instructors are responsible for the Georgia Performance Standards (GPS) requirements for both the 

content subject/course as well as the WIDA ELP standards for ELL.  The instructor shall meet all requirements 

to teach both ELL and the content area.  The sheltered or content area ELL class has only ELL eligible students 

and utilizes the ELL maximum class size.  The ELL student is enrolled in the content area course, but is 

reported as an ELL segment for funding purposes.  If successfully passed, the student receives a unit of credit 

for the content area course.  As a student becomes more proficient in English, every attempt should be made to 

increase exposure to native English language speakers, and their number of ELL class periods should be 

reduced accordingly. 

 

Use of State Approved Courses 

All students enrolled in an ELL segment will be enrolled in the appropriate ELL course number for their initial 

segment of instruction.  These course numbers are found in Georgia Department of Education State  Board of 

Education Rule 160-4-2-.20 List of  State-Funded K-8 Subjects and 9-12 Courses. 

 

55.00 ELL, ELEMENTARY (GRADES K-5) 

55.00100 ELL/Grade K 

55.00200 ELL/Grade 1 

55.00300 ELL/Grade 2 

55.00400 ELL/Grade 3 

55.00500 ELL/Grade 4 

55.00600 ELL/Grade 5 

55.01 ELL, MIDDLE GRADES 6-8 

55.01100 ELL/Grade 6 

55.01200 ELL/Grade 7 

55.01300 ELL/Grade 8 

55.02 ELL, GRADES 9-12 

55.02100 Communication Skills I 

55.02110 Communication Skills in Math 

55.02120 Communication Skills in Science 

55.02130 Communication Skills in Social Studies  

55.02200 Communication Skills II  

55.02300 Reading and Listening in the Content Areas  

55.02400 Oral Communication in the Content Areas  

55.02500 Writing in the Content Areas  

55.02600 Reading and Writing in Science  
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55.02610 Reading and Writing in Social Studies  

55.02700 Academic Language of Science and Math  

23.09 ELL SECONDARY (GRADES 9-12) 

23.09100 English ELL I  

23.09200 English ELL II  

23.09300 English ELL III  

23.09400 English ELL IV  

 

Support for ELL Students to Meet Graduation Requirements 

English language learners are required to meet the graduation requirements outlined in Georgia Department of 

Education State Board Rule 160-4-2-.48.  English language learners face unique challenges in the classroom as 

they strive to learn academic content while their English language skills are still developing. When provided 

with language support and accommodations, most ELLs will be able to meet all high school graduation 

requirements and earn the diploma just as students whose native language is English. However, it is important 

that teachers and administrators fully understand and evaluate all of the factors that may influence the academic 

performance of the ELLs in their schools.  

 

Many ELLs have a history of interrupted or limited formal schooling; therefore they may not have had the 

opportunity to develop literacy skills and content knowledge in their primary or home language. This factor, in 

addition to the lack of English language proficiency, requires schools to give special consideration to 

instructional design and delivery, developing an individual graduation plan for each student, so that under-

schooled ELLs pursue a realistic plan for earning their high school diploma.  ELLs will need support in the 

content areas. Support can be offered by means of interventions, accommodations, elective courses, or 

differentiated instruction in required courses by a classroom teacher who has been trained in sheltered 

instruction, holds the ELL endorsement, and has been trained to understand English proficiency levels and 

utilize the WIDA standards to differentiate instruction for ELLs.   

 

Support may be individualized or may be classes or resources available to all students. The ELL teacher, in 

collaboration with the content teachers, graduation coach, guidance counselors and appropriate administrators, 

can and should assist in determining and designing supports for ELLs. Working in collaboration, these 

professionals serve the educational interests of the ELLs and can function as the studentôs Language 

Assessment Conference (LAC) team to ensure that ELLs are provided appropriate services and supports and 

exits ELL when he or she is fully prepared to be successful in the mainstream classroom.  

 

While some support will be in the form of actual classes, other students will be well-served through less 

structured situations, such as before or after school tutoring or preview sessions. However, in designing before 

and after school programs, care must be given to ensure that ELLs are not prevented from taking part due to 

lack of transportation.  

 

Most ELLs will need instruction in study skills, time management, and organization to enhance their academic 

performance. The LAC team should meet regularly, review progress monitoring data, and make timely 

decisions so that interventions needed for each ELLs to make rapid progress in acquiring English language 

proficiency and developing the required academic knowledge and skills are implemented. As with all students, 

it is of critical importance that interventions are timely and appropriate.  

 

Like all students, ELLs have wide-ranging preferences and interests and must be provided with all options. The 

guidance counselor should carefully review the studentôs planned high school course of study and collaborate 

with the student, the parents/guardians, and with the ELL teacher to be sure that the planned course of study 

provides a cohesive path for the student to develop the necessary skills for the desired post-secondary outcome.  
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The need for support classes may extend the time it takes an ELL to obtain the credits needed for the high 

school diploma. Although many students would like to complete all the requirements within the traditional four 

year period, specific transition planning should address the requirements for the high school diploma and the 

possibility that additional time (or summer coursework) will be necessary to prepare students to meet the 

graduation requirements to be college and work ready. Even if students do not plan to seek post-secondary 

education, it is important that high school provide them with the skills and credentials to meet the increased 

demands of the workplace and the community.  

 

Many ELLs will be in a position to exercise the ñcredit in lieu of enrollmentò option for earning two units of 

credit in a Modern Language or Latin (see Part 12 of this document for more information). The Spanish for 

Native Speakers I and II and Native Language Reading and Literacy I and II courses, which may be used for 

languages other than Spanish, are provided to support local school districts in making language instruction 

available to ELLs. 

 

ELLs may be provided with instruction in their native or home language in a regular language class. However, 

placement in a level I or II level course is only rarely appropriate. If placement is in a level I course, this will 

require the teacher to treat it as a multi-level class. In most cases, placement in a level III or IV course is a much 

better match for the speaking and listening skills of the vast majority of ELLs. Factors such as the studentôs 

literacy level in the first language (L1), including reading and writing skills, and how the method of instruction 

for the course will support the linguistic and literacy needs of the student should be major considerations when 

determining proper placement of the student in any L1 course, as well as the designated target proficiency for 

the Modern Language course (see course description in GPS document for Modern Languages).  

 

All ELLs must meet the testing requirements of the state testing rule. Those who are working toward the high 

school diploma must participate in and pass all sections of the high school graduation tests, as well as any 

required End of Course Tests (EOCT). 

 

Evaluation of Foreign Transcripts for High School Credit 

Each principal should designate a school counselor to evaluate all transcripts for middle and high school 

students.  This process provides consistency in the evaluation process and allows for immediate placement in 

appropriate courses.  When transcripts are not immediately available for evaluation, the designated transcript 

evaluator will make an informal assessment based on an interview and any available information so placements 

can be made. 

 

High school students must provide prior-school transcripts within ninety days of enrollment or credits will not 

be awarded unless the transcripts are proven to be unattainable. 

 

Evaluation for Placement in Content Area Classes and for Other Special Programs 

Emphasis must be placed on academic enrichment and remediation.  Designated school staff who have 

undergone appropriate training will determine appropriate grade placement.  Placement will be made based on 

completed formal years of schooling and age appropriateness.  Age appropriateness for elementary students is 

defined as not more than one year below the same-aged native English-speaking peers.  Age appropriateness for 

middle and high school students is defined as not more than two years below the same-aged native English-

speaking peers.  Regardless of successful completion of years of formal school, a child who is sixteen years or 

older will be placed at the high school level.  High school students will not be placed in a grade lower than what 

is determined by transcript evaluation. 

 

Special Programs 

Students served in ELL will also be served through any other appropriate special program offered within the 

school system.  ELL students have equal opportunity to participate in all special programs for which they 

qualify.  With regard to any student who is in need of special education or gifted and talented services, schools 
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must follow the referral procedures as outlined in the specific program criteria.  Once a referral is made, the 

required testing is done and if the student qualifies, an appropriate placement is made and services begin.  The 

schoolsô designated personnel for testing for any special program will determine an ELL studentôs eligibility for 

services. 

 

ELL Participation in General Education  

ELL students will receive appropriate accommodations in general education courses while they are being served 

in ELL and for one calendar year after exiting the program.   The ELL teacher will provide the teacher with the 

details of the determined level of proficiency so that all the ELL studentsô teachers have a clear understanding 

of what level of English language proficiency the student possesses.  This will guide the classroom teacher in 

choosing appropriate accommodations.  Accommodations will be in methodology, not in expectations.  General 

education teachers will follow accommodations as outlined in the strategy section of the Georgia ELL Resource 

Guide and/or those specifically recommended by the studentôs ELL teacher. Each general education teacher will 

complete the accommodation checklist (Appendix L).  Furthermore, the ELL teacher will provide training on 

successful strategies for ELL students. 

 

Grading accommodations are made for all ELL students whose lack of English proficiency interferes with the 

studentôs ability to achieve.  This is determined through W-APT scores, previous grades, and teacher 

observation. 

   

ELL students perform at vastly differing achievement levels.  One determiner, of course, is the amount of 

exposure to the English language that is in the childôs background.  Students first arriving in this country 

without any skill in speaking or understanding English will take several years to be able to perform 

satisfactorily in our classrooms.  Studentsô abilities to understand, speak, and read/write in English will vary 

from class to class, such as Language Arts and Math.  The procedure for grading ELL students is on three 

levels.  In order for the student to be appropriately assessed the student shall progress through all three levels of 

grading.   

1.  Level 1:  Students receive NA (not appropriate) in each class in which a numeric/alpha grade is clearly 

not appropriate.  A comment shall be assigned with the grade of NA. 

Comment:  A grade is not appropriate due to limited English proficiency.  

2.  Level 2:  As students gain proficiency in the language, the teacher may make the transfer to 

numeric/alpha grades with accommodations at any point in the school year (if at all) it becomes 

appropriate to do so.  In one subject the student may be given a NA while in another subject he/she may 

have made the transition to numeric/alpha grades.  Each subject is independent of the others in this 

regard.  A comment shall be assigned when the student is receiving numeric/alpha grades with 

accommodations. 

Comment:  Grades are based on accommodations due to limited English proficiency.   

3.  Level 3:  When the studentôs academic performance reaches a level of proficiency a numeric/alpha 

grade without accommodations may be assigned.  Students should likewise not receive failing grades 

before and during this transition period.  A comment relative to ELL services is not necessary at this 

level. 

 It is important to note, however, that once the transition between grading levels has been made to 

numeric/alpha grades on the report card in a subject, the child can no longer receive an NA for that subject at 

any future time.  Please make note of grades the student brings from the previous grade in determining the 

appropriate grading level in any subject.  The ELL teacher and the regular education teacher shall 

collaboratively determine the appropriate level of grading and make the decision to concerning the transition to 
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the next level.  Students transferring into the Morgan County School System shall have a Language Assessment 

Conference with the ELL teacher and regular education teacher to determine the appropriate level of grading 

regardless of prior grading procedures. 

 

Follow this procedure when determining a grade for a high school student:   Accommodations of all ELL 

students will be determined through collaboration of the ELL teacher and the content area teachers.  Progress 

reports will indicate the studentôs progress toward mastery of the curriculum.  The progress report may contain 

the explanation ñGrades are based on accommodations due to limited English proficiency.ò  At the mid-

term of the semester, the content class teacher and the ELL teacher will determine if each ELL student in the 

class has mastered enough of the curriculum to project success in the next half of the course.  If the student has 

mastered sufficient GPS objectives, the student will receive the grade earned.  If the student has not mastered 

sufficient portions of the GPS, and the teacher determines that lack of mastery is based on the studentôs level of 

English proficiency, the student may receive a ñNAò indicating no credit earned.  Decisions of the ELL and 

content area teachers should be recorded on the Language Assessment Conference form.  The ELL teacher and 

the content class teacher should convene a LAC to develop a plan for individualized instruction through the 

instructional extension program, tutoring or other special programs available.  The grade remains ñNAò until 

the end of the semester.  At the end of the semester, the teachers repeat the process and determine whether to 

give a grade or a ñNAò.  If the student has demonstrated knowledge of the curriculum, he or she will receive a 

grade for the semester and a grade change for the first half of the semester.  Thus, the student receives credit for 

the entire semester. 

 

If the student has not demonstrated knowledge of the curriculum, and the teachers determine that the problem is 

a lack of English proficiency, the student may receive a ñNAò for the entire semester and will receive no credit.  

The student will repeat the class the following year. 

 

If the student has not mastered sufficient portions of the GPS, and the cause is not the studentôs limited English 

proficiency, the student will receive the grade he/she earns for the course.  This grading determination once 

approved by the studentôs ELL teacher, content area teacher, and the designated administrator will be sent home 

to the parents.  Student will either receive a grade or a ñNAò for elective courses at the end of each semester.  If 

the student receives a ñNAò, the student will have to repeat the course.  A grade or ñNAò decision will be based 

on the same procedures listed above. 

 

Grade reports will indicate student progress towards mastery of the content rather than English proficiency 

level, in courses other than ELL. 

 

Students may not be retained based on a lack of English proficiency. 

 

Units of credit are awarded for ELL courses either as elective or core, based on the course number, under the 

main subject area of English/Language Arts. 

 

Statewide Assessments 

The following guidelines apply only to students who are eligible for ELL services per State Board of Education 

(SBOE) Rule 160-4-5-.02 Language Assistance:  Programs for Limited English Proficient Students (see 

Appendix C).  For assessment purposes, these ELL-eligible students are ELL, even if they are not currently 

enrolled in the state-funded ELL program. 

 

Per SBOE Rule 160-3-1-.07 Testing Programs (see Appendix P), students who have been defined as English 

Language Learners (ELL), and therefore limited English proficient, shall participate in all assessment programs.  

These students shall be coded ELL on each test answer document.  Therefore, students not qualifying as ELL 

shall not be coded as ELL on a test answer document. 
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High school graduation requirements dictate that students must accrue an identified number of credits that can 

be attained only through mastery of course content.  Georgia state law requires passage of the Georgia High 

School Graduation Tests in five content areas before a student can graduate.  Although accommodations can be 

made to assist student learning, exceptions cannot be made for the required 70% passing rate. 

 

Information on ELL student accommodation guidelines is found in the Georgia Student Assessment Program 

Student Assessment Handbook 2009-2010 (pp. 112-118, 123-124) and the Examinerôs Manuals for the 

appropriate assessment (see also Approved Accommodations for English Language Learners, Appendix M).  

The allowable accommodations may vary from test to test, so it is important to review the appropriate list of 

accommodations to determine standard and non-standard administrations.  Assessments differ in what 

accommodations result in standard and nonstandard administrations.  Specific information concerning the 

standard or nonstandard nature of an accommodation is noted and published in the respective testing 

administration materials that accompany each manual.   

 

Accommodations will be determined by the documented meeting of the ELL Test Participation Committee 

(TPC) prior to the studentôs first administration of any statewide assessment.  The continued use of 

accommodations must be reviewed and documented annually by this same committee. 

 

The accommodations selected for use by the Test Participation Committee will reflect the practices used in the 

studentôs respective mainstream education classes. 

 

Administration of the assessment using test accommodations shall be assigned according to established 

guidelines and procedures in the Georgia Student Assessment Program Student Assessment Handbook 2009-

2010. 

 

The composition of the Test Participation Committee (TPC) is the same as the Language Assessment 

Committee (LAC).  The same members of the LAC may serve as the TPC.  As with the LAC, the ELL Test 

Participation Committee shall be comprised of a minimum of three members.  The members will consist of the 

ELL teacher currently serving the student with English language assistance, school level administrator, a 

representative mainstream teacher(s) currently serving the student and whenever possible and/or appropriate, 

the studentôs parent(s) or guardian(s).  A letter should be sent inviting the parents to the ELLTPC meeting. 

(Appendix Form I)Others that could be invited include: 

 

 Student, if 18 years or older 

 Counselor 

 School psychologist 

 Lead teacher 

Documentation of each ELL Testing Participation Committee shall be placed in the studentôs permanent record.  

This document shall contain the following information: 

 Names of participants 

 Date(s) of meeting(s) 

 Date of entry into U.S. schools 

 Test scores proving eligibility for ELL services 

 Dates of administration and the name of the tests and/or subtests to be regularly administered, and 

accommodated. 

 Alternatives considered (i.e. regular administration, accommodations) 

 Final action including specific accommodations, for each test. 

This documentation will include signatures of committee members, school administrator and, parent, legal 

guardian or student if 18 years or older.    
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All efforts regarding testing issues involving ELL students will be coordinated and supervised by both the 

system Test Coordinator and system ELL Coordinator.   

 

Exiting ELL Students 

All ELL students are evaluated annually using the Accessing Comprehension and Communication in English 

State-to-State for English Language Learners (ACCESS for ELLs) and required state standardized assessments 

which currently are the Criterion Referenced  Competency Tests (CRCT) in grades 1-8, End-of-Course Tests 

(EOCT) in grades 9 and 10, and the Georgia High School Graduation Tests (GHSGT) and Georgia High School 

Writing Test (GHSWT) in grade 11.  In addition to the designated test results, success in the core subject areas 

will be used to help determine if the students are ready to exit the ELL program.  The writing ability of students 

will also be considered in recommending their exit from the program. 

 

STAFFING AND RESOURCES 

This section covers the portion of an ELL plan the school system may use to describe the resources that will be 

provided to support the program.  Resource descriptions may include such items as instructional staffing 

(including teaching assistants), instructional equipment and materials, etc.   In drafting the specifics of this 

section, the following questions may be used to ensure key points are addressed:  Does the description identify 

the number and categories of instructional staff determined appropriate to implement the school systemôs 

program of services?  Does the description state the qualifications for instructional staff assigned to implement 

the program of services?  Does the description state the method and criteria the district will utilize to ensure 

that staff are qualified to provide the services to ELL students under the systemôs ELL program?   

 

Instructional Staffing  

Staffing will be provided at the levels required to meet the requirements for ELL service outlined in the Georgia 

Department of Education Title III ESOL Resource Guide 2009-2010 (pp. 7, 15).    The FTE Usersô Guide 

describes a segment as one-sixth of the instructional day.  SBOE Rule 160-5-1-.02 states that instructional time 

is ñall portions of the day when instruction or instruction-related activities . . . are provided by or coordinated by 

a certified teacher or substitute teacher.ò  This minimum time varies by grade level as do minimum segment 

lengths: 

 Grades K-3 = 225 minutes a week; per day = 45 minute segments 

 Grades 4-8 = 250 minutes per week; per day = 50 minutes segments 

 Grades 9-12 = 275 minutes per week; per day = 55 minute segments 

Each ELL student will receive five segments of instruction per week or the yearly equivalent. 

 

ELL students will receive instruction for English proficiency per the WIDA ELP standards from teachers who 

hold either an ELL certification or ELL endorsement as recognized by the Georgia Professional Standards 

Commission.  In those situations, where the ELL teacher is also providing content-area instruction the ELL 

teachers will also be required to hold certification in that particular subject area.  Content-areas teachers who are 

working with ELL teachers in co-teaching situations such as a push-in model are encouraged to add an ELL 

endorsement to their certification.  Northeast Georgia RESA, http://www.negaresa.org,  offers an ELL 

endorsement program for interested teachers each year.  Professional learning funds may be used to pay for 

such certification work.  

 

TRANSITION FROM ELL SERVICES AND MONITORING PERFORMANCE  

This section addresses the procedures and criteria for determining when students no longer need ELL services 

and methods that the district will use to monitor the success of students after ELL services have been 

discontinued.  The following are questions that may be used as a checklist in developing a description of the 

transition procedures:  Does the plan describe all assessment instruments and procedures used as part of a 

transition assessment?  Do the transition procedures describe the methods and standards that will be used to 

assess whether students who have been receiving ELL services have progressed to the point that such services 

http://www.negaresa.org/
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are no longer needed to enable the students to participate meaningfully in the school systemôs general academic 

program?  Does the plan establish guidelines for how the school system will monitor former Ell students?  Does 

the plan identify the information the school system will review to measure whether individual former ELL 

students are successful in the school systemôs overall educational program? 

 

Exiting ELL Students 

All ELL students are evaluated annually using the Accessing Comprehension and Communication in English 

State-to-State for English Language Learners (ACCESS for ELLs) and required state standardized assessments 

which currently are the Criterion Referenced  Competency Tests (CRCT) in grades 1-8, End-of-Course Tests 

(EOCT) in grades 9 and 10, and the Georgia High School Graduation Tests (GHSGT) and Georgia High School 

Writing Test (GHSWT) in grade 11.  In addition to the designated test results, success in the core subject areas 

will be used to help determine if the students are ready to exit the ELL program.  The writing ability of students 

will also be considered in recommending their exit from the program. 

 

Monitoring Success of Former ELL Students (ELL-M) 

Exited ELL students (ELL-M) are monitored for two calendar years after exiting the ELL program.  The ELL 

teacher and/or the counselor at their respective schools will monitor students.  The following areas will be 

observed at the end of each semester:  the studentôs grades, standardized testing scores, attendance record and 

teacher evaluations.  This information will be kept in the studentôs cumulative folder.  The ELL Cumulative 

Profile form is located in the Appendix  N. 

 

If monitoring shows that the student is falling behind in classroom work and/or English language skills, the 

student will be referred to the Student Support Team (SST).  It will be determined at the SST meeting if ELL 

testing is needed for return placement into ELL while modifications are tried in the classroom.  As stated in the 

Georgia ELL Resource Guide, return to designated ELL service is only available upon meeting eligibility 

criteria.  The Student Support Team members should refer to Georgia Department of Education Title III ESOL 

Resource Guide 2009-2010, pp. 33-34 and http://www.gadoe.org/ci_services.aspx, for additional information 

concerning RtI and ELLs.   If the student does not qualify for ELL, or it is determined the problems are not due 

to limited English proficiency, alternative placements will be considered, along with a possible referral for a 

psychological evaluation to determine if the student has any special needs.  The ELL Cumulative Profile form 

located in Appendix N  will be used. 

 

ELL STUDENTS AND OTHER DISTRICT PROGRAMS  
This section of the ELL plan addresses equal access for ELL students to the full range of the school systemôs 

programs, including special education, Title I, gifted and talented programs, and nonacademic and 

extracurricular activities:  Does the plan describe methods to ensure that staff are aware of the school systemôs 

policy regarding ensuring equal opportunities for ELL students to participate in the range of programs made 

available to students generally?  Does the district have, or know where to obtain, any tests or assessment 

materials needed to determine ELL studentsô eligibility for special programs, including special education, Title 

I, and gifted and talented?  Do the methods used by the school system to notify parents students of available 

programs and activities take into account language barriers?  What methods or steps are taken to ensure that 

ELL students have an equal opportunity to participate in extracurricular and nonacademic activities? 

 

Students served in the systemôs ELL program may also be served through any other appropriate special 

programs offered within the Morgan County School System.  From the time of enrollment, ELL students have 

equal opportunity to participate in all special programs for which they qualify.  The Georgia Department of 

Educationsô RTI Pyramid of Intervention (see Appendix O) process should be followed for ELL students in the 

same manner as for all students. 

 

With regard to any student who is in need of special education or gifted/talented services, Morgan County 

schools must follow the referral procedures as outlined in the specific program criteria.  Once a referral is made, 

http://www.gadoe.org/ci_services.aspx
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the required testing is done and if the student qualifies, an appropriate placement is made and services begin.  

Each schoolôs designated personnel for testing for any special program will determine an ELL studentôs 

eligibility for applicable services. 

 

ELL students must be considered, the same as any other student, for eligibility to all available programs that 

will help them reach the same standards of performance that is expected of all students.  Once an ELL student 

enters a mainstream education classroom, he or she may need language development and other types of support 

that must be included as a part of classroom instruction.  For ELL students these may be accommodations to the 

instructional activities, tasks and assessments.  As ELL students attain fluency in English, fewer 

accommodations may be necessary.  

 

RTI Pyramid of Interventions  

Eligibility for ELL services and placement in an ELL class automatically is considered a Tier 4 intervention as 

described in the Georgia Department of Educationôs model.  The ELL class and support within that class meet 

the definition of the specially designed learning focus of Tier 4 with its emphasis on specialized programs, 

specialized instructional delivery and methodology.   

 

For purposes of serving the student effectively and efficiently, the ELL student is served at Tier 4 during any 

ELL classes; however, in mainstream classes, the student will not be considered automatically at a Tier 4 level.  

An ELL student is considered Tier 4 for English language proficiency, while he or she begins at Tier 1 for 

academic proficiency.  As is appropriate for all students, the ELL student in a general education class should 

automatically receive Tier 1 interventions, and often the ELL student will require Tier 2 interventions as well in 

order to successfully access and comprehend instruction.  As the student progresses with language and 

academic proficiency, the level of interventions needed to support the student will decrease accordingly. 

 

Student Support Team (SST) Meeting 

The Language Assessment Committee (LAC) does not take the place of the Student Support Team (SST) 

meeting.  An ELL student who is experiencing learning or behavioral problems in a particular instructional 

setting may be referred to SST as outlined in the RTI process if Tier 1 and Tier 2 interventions have been 

documented and proven to be unsuccessful.  When the evidence indicates that something beyond language is a 

barrier to the studentôs academic achievement, that student should be referred to SST.   

 

ELL Students with Disabilities 
As with other populations, one expects a range of abilities among students whose English proficiency is limited.  

The difficulty often comes in determining whether a learning problem is related only to the English language 

issue or whether there is an actual disability present. 

 

Students learning English, because of cultural and linguistic backgrounds, have special instructional needs.  

When an ELL student is having difficulty mastering specific skills, it is important for the teacher to 

accommodate the instructional strategies and/or instructional pace for the student.  Just because the ELL student 

requires accommodations to his/her program, does not necessarily mean that he/she has a disability or that 

he/she should be referred to special education. 

 

If, however, the student continues to have difficulty after consistent language accommodations and instructional 

interventions have been attempted for a reasonable amount of time, and the interventions from Tier 1 and Tier 2 

have not resolved the issues, the student should be referred to the Student Support Team (SST).  The ELL 

teacher knows the natural order of English language acquisition regardless of the studentôs first language.  The 

ELL teacher is also familiar with the usual rate and stages of language acquisition, as well as the typical errors 

that might be expected. 
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This knowledge of second language acquisition, along with the following information, is essential in 

determining the possible need for different interventions or future referrals for additional services: 

 Place of birth 

 Date of entry to the U.S. 

 Years in U.S. schools 

 Educational history, i.e., years of schooling in home language and/or instances of interrupted education 

 Prior evaluations, e.g., HLS,W-APT, standardized assessments, ACCESS for ELLs 

 Date of entry to ELL  

 Number of years served in ELL 

 Physical conditions that could account for lack of success, e.g., need for eye glasses or hearing aid 

 Participation in any special service 

 Attendance history 

 

At this point, one of two things may happen:  (1) SST may recommend additional interventions and 

accommodations for the classroom.  If these supports are successful, the student may be served in the general 

education classroom with the recommended supports in place.  (2) If the additional interventions and 

accommodations are not successful, the SST can then make a referral for special education testing to determine 

if the student has a specific disability.  Once a referral is made to special education, testing is completed to 

determine if the student qualifies as a student with a disability under the Individuals with Disabilities Education 

Act (IDEA).  If so, he/she may be served through the special education program. 

 

Depending on the extent of the studentôs disability, it may be appropriate for the general education teacher, ELL 

teacher, and special education teacher to work collaboratively to meet the needs of the ELL student.  The fact 

that an ELL student has a disability does not replace the need for language support.  The plan for language 

support should be included in the studentôs Individual Education Plan (IEP).  In most instances, ELL students 

will be dually served through both the special education and ELL programs. 

 

   

 

PROGRAM EVALUATI ON, REVIEW, AND IMPROVEMENT  

 

Title III Annual Measurable Achievement Objectives (AMAOs)  
Title III is required under NCLB to report the progress and proficiency of English language learners annually 

and to monitor LEAs regarding the implementation of program requirements and expenditures of federal Title 

III funds. Title III Annual Measurable Academic Objectives (AMAOs) are reported to the U. S. Department of 

Education (US ED) at the district and state levels.  

 

To comply with Family Educational Rights and Privacy Act (FERPA) requirements and protect the privacy of 

our students, the minimum reporting size for the English Language Learner (ELL)sub-group was set at ten (10). 

Ten has been the established minimum reporting size based on FERPA for all public data, from AYP to state 

report card. LEAs with fewer than ten ELL enrolled populations greater than 10 students are member of the 

Georgia statewide Title III Consortium. The Consortium, along with LEAs with ELL populations greater than 

10 students will be held accountable for achieving the AMAOs. Therefore, Georgia will be accountable for the 

achievement of every English Language Learner enrolled in any LEA.  

 

1) AMAO-1: PROGRESS  
Progress refers to the percentage of students that demonstrate Annual Progress in English Language 

Acquisition (APLA). APLA will be defined as ELL students who move in a positive direction from one 

cohort performance band to another annually as measured by ACCESS for ELLs, Georgiaôs test of English 

Language Proficiency.  
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Georgia has established performance bands as follows:  

 

Table 1: Performance Bands for PROGRESS  

 

Performance Band ACCESS-Composite Score Performance Point Range 

I 1.0 - 2.2 1.3 

II  2.3 - 3.3 1.1 

III  3.4 - 3.9 0.6 

IV  4.0 - 4.3 0.4 

V 4.4 - 4.6 0.3 

VI  4.7 - 4.9 0.3 

VII  5.0 + NA 

 

The targets that the GaDOE has established for Progress will be revisited once the 2009 results have been analyzed 

and additional targets will be set accordingly.  

 

Table 2: PROGRESS Baseline for All ELL Students and Annual Targets 

 

School Year Annual Target 

Baseline 2006-07 47.0% 

2007-08 47.0% 

2008-09 48.0% 

2009-10 49.0% 

 
 

 

 

2) AMAO -2: ATTAINMENT of PROFICIENCY  
First Attainment Indicator  

 

Attainment of Proficiency refers to the percent of ELL that attain proficiency in English. Georgia has 

defined Proficiency as obtaining an ACCESS composite score of 5.0 or higher, on the Tier C version of 

the test, which is the most comprehensive. As with AMAO-1, the LEA minimum reporting size was set 

at 10. LEAs with ELL populations of fewer than ten will be held accountable for achieving the AMAO 

through their membership in the statewide Title III Consortium. The Consortium, along with LEAs with 

ELL populations greater than 10 students will be held accountable for achieving the AMAO.  

 

The targets that the GaDOE has established for Attainment will be revisited once the 2009 results have 

been analyzed and additional targets will be set accordingly. 

 

Table 3: ATTAINMENT of PROFICIENCY Baseline for All ELL Students and Annual Targets  
 

School Year  Annual Targets 

Baseline 2006-07 5.0% 

2007-08 5.0% 

2008-09 5.5% 

2009-10 6.0% 

 

Local Criteria for Program Evaluation  

The goal for ELL students enrolled in the Morgan County School System is: 
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After five years, ELL students will achieve at comparable academic levels as non-language minority students. 

 

The following data will be gathered to determine whether the above goal has been met: 

 

 Achievement of ELL students both in English language proficiency and academics 

 Graduation rate after exit from the ELL program 

 Drop out and retention rates of ELL students 

 Density of ELL population in each school 

 Numbers of ELL students eligible for free/reduced lunch 

 Number of ELL segments each student receives  

 Daily attendance of ELL students 

 Length of time in district schools for ELL students 

 The standardized test scores of students currently enrolled in and within the last two years exited from 

ELL 

 Pass/fail rate of the High School Graduation Test (by sub-test) of students who are currently in ELL, or 

who have exited since entering high school 
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APPENDIX A  

 
State Board of Education Rule 160-5-1-.08 Class Size 
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